In the densely inhabited regions of Georgia there ae still issues to be solved regarding learning and teaching of the State language. Despite a number of positive changes made by the Government in recent years, the degree of the command of Georgian in local non-Georgian population is still very low. Sadly, the Georgian educational system has not yet been able to offer a model to the minorities which would ensure the learning of Georgian at a level suitable for a successful communication. Consequently, in order to improve the situation and achieve positive results, it is still urgent to elaborate a more radical and effective policy. Specifically, it is important to think about institutional changes about the model which would drastically change the attitude regarding the language education in schools. A multilingual model of education can not only be a tool for encouraging civic integration but also, a crucial factor in the cognitive development of learners.
Introduction
Georgia is a multinational and multiethnic society. According to the census of 2014, ethnic Georgians make up 86.83% of the whole population whereas other nationalities -13.17% (see Table 1 ). Out of the ethnic minorities, the Azerbaijani population is 6.3% whereas 4.5% is made up of Armenians.
(Results of population census of 2014). (Gabunia, Odzeli and Tabatadze, 2008: 11-12) .
requires a different type of methodology and attitude. In this respect the situation in the regions densely populated with ethnic minorities leaves much to be desired: the majority of teachers still rely on the Soviet methodology in teaching which leads to the input encouraging only static and passive knowledge. In addition, the level of proficiency in Georgian among the teachers of Georgian as a second language is also low. It is difficult to teach the Georgian language to school children without mastering its extremely complex structure. On the one hand, the complexity of the grammar system of the language and the lack of teaching it in a more comprehensible way still remain an insuperable obstacle for school teachers.
Another problem is learning resources (textbooks, visual aids, etc. Certainly it is possible for a student to learn a language to some extent due to several positive factors (language environment, the language spoken at home, teachers equipped by relevant methodology, etc.). However, 
Qualification of teachers
It is a fact that a qualified teacher is one of the main factors determining the effectiveness of bilingual educational programs.
Consequently, the training and professional development of teachers plays a big role in this. A low qualified teacher presents a serious threat to the multilingual education.
Teachers involved in bilingual education should be aware of teaching strategies, have learning resources and reveal positive attitude towards the students from an ethnic minority background. A teacher of a multilingual program should be actively involved in out-ofclassroom activities of all kinds and be connected to the parents and the local community. It is advisable for the teacher to be a bilingual themselves to act as a role model for their students.
Collaboration and shared vision between the administration and teachers
For the effectiveness of multilingual with enhancing the knowledge of a specific subject (math, history, biology) the teacher also helps students to enhance language skills. (Gabunia & Jajanidze, 2016:47-49) CLIL is an educational approach with a double emphasis in which, while conducting learning and teaching the emphasis is neither on the contents nor entirely on the language, these two factors are intermingled. Use of both languages in the process requires serious preparation on part of the teacher. In order to facilitate achievement of high competences in both languages, it is also crucial to introduce a strategic, two-component (subject and language) plan. There is a risk that pupils may not be able to learn a subject due to their insufficient competence in the language which may also lead to their academic backwardness.
In addition to that, the teachers of subjects are apprehensive of the fact that allotting a certain amount of time will harm the national academic plan in a specific subject (math, physics, geography, etc.) which has to be achieved. Within the "Tempus" program there is a 300 credit program being prepared which will confer a master's degree and involves all three stages of school education. This program will also include modules (1 subject content and 2 language modules) which will enable a student to make a choice between a subject of choice on the one hand and methodology of CLIL on the other.
The discussed programs will not wipe out all the issues soon but they can be considered as a serious basis for the start of multilingual reform. In 2019 BA graduates will be able to teach at a primary school level and in a few years CLIL will be implemented in 200 nonGeorgian schools. This will bring about drastic changes regarding the language situation.
At the same time, we should manage to use existing personnel resources (up to 6
thousand subject teachers at schools who either speak the state language at the beginner level or do not speak it at all). It is necessary to organize their qualification courses in two directions:
1 organizing language courses; 2 organizing CLIL methodology courses.
